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Access to Lifelong Learning and the Role of ICT 

Profesor Andrzej Kaleta 
Nicolas Copernicus University, Toruń Poland 

 

Introduction 

The educational packages produced in the context of the EURACADEMY project 
were used for the delivery of a pilot training programme in Poland by the local project 
team from Nicolaus Copernicus University. The University staff tried by means of 
ICT (mainly distance learning) to provide rural people, particularly those working in 
small and medium-sized businesses, with information on the principles of sustainable 
rural development. The experience showed that, on the one hand, our activities had 
attracted growing interest amongst the beneficiaries, and on the other hand, that there 
are considerable restrictions in the use of ICT, particularly in those European regions 
where they are most needed, i.e. Central and Eastern Europe. 

Through constant monitoring of the effectiveness of the training activities organised 
in Poland, as well as through my own discussions in Hungary and more recently in 
Romania (April 2005), it follows that the inhabitants of this part of Europe continue to 
face severe restrictions in respect to the access to lifelong learning supported by ICT. 
These are mainly due to technical, financial and cultural barriers both in the use of 
ICT as well as issues of accessibility, especially prevalent in rural areas. In the rest of 
this paper, this discussion will be illustrated with data from Poland. 

*** 

The first barrier appears to be poor infrastructure, i.e. narrow bandwidth and 
poor quality telecommunication network. 

In Poland only about 15% of rural inhabitants are connected with teleccomunication 
land lines (see diagram 1) and consequently have access to the internet (see diagrams 
2 and 3). This means that our lifelong learning offer can theoretically only be directed 
to approximately 2 million out of the 15 million Polish rural inhabitants; this number 
is further reduced from the low bandwidth in the majority of telephone connections in 
rural areas, thus preventing for technical reasons either access to the internet or 
causing delay in transmitting information (something that occurs most frequently)1. 

 

                                                 
1 The transmission of information on a 2MB computer connected to the internet with 9-12 KB/sec. capacity (most 
land line rural subscribers have them) will prolong transmission time to almost 30 minutes. 
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Diagram no 1 

 

 

 

 

 

 

 

 

Source:  Z. Kotowski, R. Kotowski, R. Woodward, Teleinformatyka w edukacji polskiej wsi (Telematics in the 

Education  of  Polish  Village), manuscript prepared for  CASE  Foundation 

 

Diagram no 2                                                     Diagram no 3 

 

 

 

 

 

 

 

 

 

 

Source: Central Statistic Office, 2004                           Source: www.waw.org.pl/eeurope/e-europe.html 

 

This inconvenience results in a significant raise in the cost of using the internet, which 
the average rural inhabitant cannot afford given also the considerable difficulty they 
have in paying standard telephone bills (this will later be discussed in more detail). 

Under the circumstances, we should not be surprised by the fact that 30% of the 
participants (mainly the rural intelligentsia) of the first Polish lifelong learning 
initiative supported by ICT, who owned a computer, as well as the remaining 70% of 
participants who did not, mainly used computers in schools as they were provided free 
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of charge to course participants (following a special agreement between the 
EURACADEMY and the local municipalities). Also, a few course participants, 
lacking high-level ICT skills, were unable to set up the configurations in their 
computers in order to connect to the distance learning platform. In addition, they 
could not afford telephone bills which would increase substantially by connecting 
through the telephone modem to the distance learning platform. 

In Poland, and I presume this is also the case in other Central and Eastern European 
countries, taking part in learning activities supported by ICT, only via computers 
installed in school computer laboratories does not seem to be adequate. This is 
because of the low number of ICT facilities offered in schools (see diagram 4), which 
does not suffice even for the pupils, thus making the hope that other rural inhabitants 
may also benefit an illusion. 

Diagram no 4 
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Source:  Z. Kotowski, R. Kotowski, R. Woodward, Teleinformatyka w edukacji polskiej wsi (Telematics in the 

Education  of  Polish  Village), manuscript prepared for  CASE  Foundation 

*** 

Even greater barriers in accessing lifelong learning supported by ICT are created by 
the high prices of telecommunication services (see figure 1), which in Poland and 
other Central and Eastern European countries are significantly higher than in the old 
EU countries. In addition, Polish telephone and/or internet users get burdened with 
high costs while their incomes are equivalent to 25% of the incomes of subscribers of 
such services in Germany, France or Great Britain. Indeed, high telephone and 
internet charges are a real problem, resulting not only in restrictions in the use of 
telephone services but also in an increasing number of people having to give up their 
land lines. It is the case, that many subscribers choose to purchase instead a mobile 
phone which, apart from the improvement in the service standards, allows for a more 
efficient control of telephone expenses (i.e. freedom to choose the type and price of 
card). However, mobile connections make the use of internet restrictive because of the 
enormous costs in this service (several times higher than those provided by the land 
line system).  
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Figure no 1 
Telephone and Internet Charges of Land Line and Mobile Line {Monthly 
Average Income of one Member of a Rural Family is 483 PLN (120 Euro)} 

 

Type of  service Type of  Line Cost of 60 minutes  
+  VAT 

% 
on relation 

to the monthly income 
   Telephone connection 
(modem) 

Land Line  NETIA 7 PLN 1,4 

ISDN Land Line NETIA 7 PLN 1,4 

Packet ‘Lump payment for 100 
minutes’ 

Land Line NETIA 8 PLN 1,6 

Telephone connection (modem) Land Line TPSA 7PLN 1,4 

ISDN Land Line TPSA 7 PLN 1,4 

Neostrada (no limited time) Land Line TPSA 119 PLN – 291,58 PLN 
(cost depends on 

connection capacity) 

24,6-60,3 

Packet ‘5 hours per month’ Land Line TPSA 2,41 PLN 0,4% 

‘Blue Connect’ per month ERA GSM 128,78 PLN 26,6 

Source: Own calculations based on: L. Klank, Income Differentiation of the Polish Farmers, in: Eastern European 

Countryside 2005/10 and data collecting by Iwona Leśniewicz in TPSA and NETIA  

*** 

Other barriers caused by culture and mentality 

On top of technical and financial barriers in using the internet for education, there are 
also cultural and mental barriers, stemming from low awareness of the advantages of 
the Information Society. Politicians and businessmen in Polish rural regions are yet 
not convinced or aware of the multiple benefits the participation in the Information 
Society may bring to rural areas; those who favour ICT, compare the need for 
improving ICT infrastructure to basic welfare services such as access to clean water 
or to a doctor. 

Moreover, rural inhabitants, as well as local government representatives and rural 
entrepreneurs, have not yet realised that modern ICT infrastructure and equipment can 
significantly improve the quality of work and life, providing enhanced opportunities 
for getting better employment and income. An unfortunate fact is also that the 
involvement of Polish schools in ICT is very limited. This is not surprising given that 
barely 12-13% of teachers have completed ICT courses (a figure significantly lower 
in rural areas), compared with 50-80% of the teaching staff in the old EU countries2 . 

Therefore, it appears that involving rural communities, businesses and school teachers 
(who may act as mediators with rural community members) in projects such as 
EURACADEMY, which presented concrete examples of the benefits accrued to the 
participation in the Information Society, is very important.  

                                                 
2 POLITYKA-INTERNET, Polityka supplement   no. 36 (2261), 2 September 2000. 
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Methodology for lifelong learning 

Pia Kattelus,  
Planning Officer of Training,  
University of Helsinki, Ruralia-institute, Seinajoki Unit   

 

Introduction 

At the end of the project, and after following trough the planning phases of the 
training to be transferred, and looking at the results of it now delivered, it is easy so 
say, that yes, what was done in the Euracademy project is transferable to other 
contexts and to a different target group. But a few summarising words about the 
methodology used and the challenges put to it, are in order.  

The training methodology of the Euracademy project was planned for rural 
developers; mid-career adults, who work as animators and intermediaries between the 
local actors and entrepreneurs, administrators, trainers and researchers. For Trans 
Rural project, the target group was different, rural SMEs.  So how do the learning 
material and methods bend to benefit this new group of learners with their special 
needs and expectations? What does it mean for this type of training when provided in 
rural areas? How does it challenge the training, if the participants have a limited 
access to ICT or have previous experience from quite traditional education systems? 

There were three key choices made for the Euracademy methodology for providing 
learning opportunities:  

1. Remember the special features of the learners, as adult learners in general:   

• are independent,  

• are used to making decisions themselves 

• are responsible for their lives 

• still need guidance and support, but in a different way from the younger learners 

• have previous experience from education, work-life, hobbies   

• find it motivating to be able to connect new knowledge to the one they already 
have  

• don´t need to memorise so much, instead they aim to understand 

• want to be able to immediately use what they learn 

• are motivated by finding solutions to the practical problems of real life 

• want to be respected and treated as equals – not taught in the traditional sense 

• may have difficulties in combining studying, work and private life  

• without a strong motivation and support it is easily the studying that suffers 

• may have problems with getting started with their studies  

• may have doubtful attitude towards studying 
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• like to study in groups, discuss and share ideas and experiences 

• need also to have individual preferences respected  

 

Special for Trans Rural: In addition to all the above, with SMEs, time as well as the 
usefulness and practicality of what is studied and learnt are essential components. So, 
whatever training is provided and whatever methods are used, should be well planned, 
structured, to-the-point and combine theory and practice in a meaningful, applicable 
way thus supporting their motivation to study and learn more. 

In addition many SMEs are ventures of self-made men and women, who don´t 
necessarily have a lot of experience in studying, or it has happened a while ago, so 
some extra effort is needed to support them to get started and find ways to update 
their study skills, e.g. using ICT-tools.   

2. Use blended learning, meaning providing learning opportunities in various 
different ways using different methods, materials etc:  

• studying individually 

• in pairs or in groups 

• listening to lectures 

• working on the distance learning platforms 

• self-studying set materials 

• solving problems by given instructions and e.g. collecting material for that by 
oneself  

The mix of methods used need to be chosen to support the learning process as well as 
steer the process towards the objectives aimed at. For adults, blended learning is 
motivating, because it keeps studying versatile, and persons who have different 
learning styles, habits or experiences may both use the methods they are used to 
already, but also discover new ways of doing things.  

Special for Trans Rural: Using many different, complementing methods doesn’t only 
support the differing learning styles of the participants, but may help to cope with the 
possibly inadequate study skills, and it offers learners, like SMEs’ owners and 
workers, the opportunity to choose the way they want to learn and also do their 
studying when they have time for it. If e.g. there are no connections needed to use 
ICT-supported tools or some of the participants lack the skills to use them, other types 
of methods and materials should be available instead, emphasis being on learning and 
not on the tools or methods used as such. The use of ICT in rural areas open up new 
possibilities, but it is not the only solution. If the participants have experience of quite 
traditional ways of studying, the versatility of blended learning and the notion of self-
directedness often combined to it, may seem challenging and difficult at first, so 
personal support and guidance should be easily available in many forms. The training 
provider should be quite sensitive to these needs, because the easiest thing for the 
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participant is to quit their studies if they feel it difficult – instead of asking for help 
and advice. As mentioned before, we assume that the adult learners are responsible 
themselves for their decisions, but observing, noticing and helping with difficulties in 
learning is also a responsibility of the training provider as the professional of training 
and education.  

3. Support cooperation, interaction and networking inviting the participants to:  

• study together 

• discuss 

• share ideas 

• use their imagination 

• tell about their experiences 

• decide together how to proceed and divide the tasks. 

This way the participants are guided to communicate with each other and they learn to 
know the other participants and their interests and goals. Together with other ways of 
creating relaxed, comfortable and safe atmosphere to the learning situations, all this is 
motivating and encourages the participants to open up, give and take and learn better 
trough positive emotions.  

Special for Trans Rural: When adopting this approach for planning learning 
opportunities, it also has a significant influence on what kinds of methods, materials 
and tasks are used, and how the blended learning process of adults will run. But the 
success of it depends on both the participants in the training and on how we, as 
training providers, manage to assist them in creating good atmosphere and mutual 
trust in the group. Rural SMEs are usually small businesses that share similar 
problems, so they need to learn from their peers, share the challenges they face and 
create networks for cooperation, welcome benefits and possible by-products of 
training. But what if there is no culture of cooperation between the different SMEs? If 
the participants don’t even know each other and each other’s businesses? What if they 
are competitors?  

These issues are not impossible to overcome but again it calls for sensitivity of the 
training provider when planning the process and inventing ways to encourage the 
participants to engage themselves in cooperation and interaction. In the best case, 
these questions have only minor relevance, but as the training provider plans the 
training after finding out the training needs of the target group, also the local 
framework and the present culture for providing and receiving training needs to be 
taken into consideration and respected to some extent – otherwise the quite healthy 
resistance for change will overcome even the best of intentions. Again the emphasis is 
in finding the best ways for the target group to learn using their present situation as 
the starting point, and making gradually maybe at first small changes.  
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When putting the methodological ideas into practice, in the Euracademy training 
model there are five phases, both in the Summer Academies and in the Distance 
Learning Courses: orientation, introduction, theory, practice and evaluation. These 
three are complemented with the overlapping guidance. Orientation includes studying 
the Thematic Guide before coming to the Summer Academy, reading the Participants´ 
Handbook, writing one´s own case and providing also a CV or other presentation of 
oneself to the other participants. The fist day is spent for the introductions in the 
Summer Academy. In the Distance Learning Courses orientation and introductions 
are combined for the first week of the course. In both cases the facilitators assist.  

The Thematic Guide may serve as orientation material, but it also creates the common 
ground for all the participants and is the backbone to which the lectures and additional 
material are connected to when moving to the theory phase. Cases, either those 
included in the Thematic Guide or those of the participants, are the links to practical 
life at the same time giving concrete examples of what is discussed in the Thematic 
Guide. Study Tours and Study Tour Reports in the Summer Academy are also a part 
of the practical phase. At the end of the Summer Academy and the Distance Learning 
Courses, the evaluation phase is both looking back and forward, assessing what has 
happened and what is the value of it and what are the plans for the future, what has 
been learnt and what was thought as useful.  

Working in small groups by using different methods, presenting the results of 
different tasks to others and evaluating and planning the future together are all used 
throughout the training packages supporting cooperation and interaction. Guidance 
from the facilitators is available trough the whole training period, them being more 
involved in the beginning and after a while giving more room for the participants and 
their synergies. Ideally, the facilitators are just observers, who may step in 
occasionally if asked or they find a good reason for that letting otherwise the 
participants steer the process in the line of the given instructions, but quite often more 
involvement is needed or at least expected from them by the participants.  

The same elements are found in the three transferred cases, but with adaptations to 
meet the needs of the special target group, the SMEs, and taking into account the local 
conditions. In all the countries the contents of the Thematic Guide were evaluated as 
relevant and were used as the basic material, but was also (e.g. in UK) quite much 
restructured and complemented with additional material produced to better meet the 
needs of the target group. Cases were found useful in all the three countries, and they 
were used both as study material (especially in Romania) and as tasks for the 
participants to write and to reflect a situation interesting to them (Norway).  

The structure of the training courses was much the same in all the three countries with 
4-5 workshop full or half- days, during 2-3 months, and with tasks and assignments 
between the workshops – apparently good enough pace for the SMEs to be able to 
participate to the face-to-face parts of the training and proceed with the given learning 
tasks. In Romania, a fixed tutors’ team delivered the training in the workshops as well 
as provided facilitation to the participants, but in Norway and UK external experts 
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visited the workshops and provided insight to different topics. Using the same tutors 
has its benefits, as it creates continuity and coherence to the training, but with visiting 
experts new perspectives are quite easily opened. If thinking of making the 
participants feel assured that the basic elements of the training have continuity, when 
the facilitators or coordinators of the training stay the same, the visiting experts with a 
relevant message are usually a welcome addition adding fuel to the learning process 
and not disturbing it. Interactive methods and group work were also used in the 
workshops, and according to the evaluations the feedback of the participants was 
positive, proving that benchmarking trough communication and trying to find the 
mutual interests to be shared between even the possible business competitors is better 
than just hiding alone in their own corners.  

In Norway the ICT–tools were used most for delivering the training, as e.g. two of 
the four workshops were virtually distributed. It showed, that as soon as the 
infrastructure allows it, training is possible to be organised for rural areas in distance 
form, thus saving time from travelling, making it possible for even smaller groups or 
individuals to participate, and making it also possible for the training provider to 
reach an adequate number of participants from a larger area. But to be successful, this 
requires reliable technology, good planning and information and also good support 
and guidance services; possibly some kind of local support structure for the 
participants both with the technology and the studying. As the expert presentations in 
Norway were videotaped and streamed, that made possible for also those who were 
not present in the distributed workshops, to watch the presentations afterwards on 
better time or for others to watch them again, if they wanted. ICT–tools were also 
used for executing tasks and delivering materials as well as getting help and doing 
evaluations. In Romania, the Thematic Guide was delivered in CD format to the 
participants and the training provider had an internet connection available for those 
who wanted to use it but didn’t have the possibility at home.  

Guidance and support was available in all three countries, either as face-to-face 
meetings or through different ICT–tools (e-mail, learning platforms, newsletter).  

The “Euracademian” approach for methodology when training adults and the material 
produced for training animators proved to be applicable also to the training of SMEs 
in different contexts and also flexible enough to adapt to the local conditions. 
Learning throughout life is the core issue whether it happens informally, at work, in 
the networks or in more structured learning situations, and the objects are to improve 
one’s skills and knowledge. The challenge is to make the potential learners aware of 
it, and to be inspired to use and improve their capacities. When organising learning 
situations, courses and study programmes, the three principles of the Euracademy 
methodology give room for different models, but they also invite to experiment or 
invent something different and new, hence better meeting the needs and learning 
styles of those in the adulthood phase of life.  
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Synergies 

Ulf Brangenfeldt,  
European Project Manager,  
Swedish University of Agricultural Sciences 

What is synergies? 

• Synergy is the degree of interaction between people/enterprises/organisations 

• Synergy is also a conscious selection of strategy 

• Synergy = added value 

• Synergy = innovation 

• Create value-based process – learning from customer/colleague or other sectors   

 

High Synergy  - each individual earn himself and the group/village 

  

WWhhaatt   iiss  iimmppoorr ttaanntt   ffoorr   tthhee  lleeaarr nniinngg  pprr oocceessss??  

I. Support and training for networking or a successful cooperation 

• Communication 

• Win – Winner strategy 

• Team-thinking 

• Learn from good cases 

II. Demand from business networks (SMEs) 

• Different need 

• Learning by doing 

• Flexible learning 

• Just in time 

• Implementation of a strategy 

• Improve the communication skills 

WWhhaatt   ttoo  lleeaarr nn  ff rr oomm  ”” HHööjj ddaarr nnaa”” ??  

• In the network everyone is somebody 

• The learning process 

• The network is a support for everyone 

• How the network keep together different kind of business 

• The social dimension 

• Höjdarna are open minded – open for learning from other networks 

 


